
 

 

Assessment of Student Learning 

FPE Assessment Project 

Prof. Michelle Allen, English Department  

 

 

Plan (as written in FPE text box) 

Project Title: Rhetorical Appeals in EN 101 

(Ethos/Pathos/Logos) 

Purpose: I would like to know how familiar students are with 

rhetorical appeals before we begin our analysis paper.  Students 

need to evaluate a TED Talk speaker’s ethos, pathos, and logos 

in order to compose this essay.  My assessment will measure 

whether students can define and identify each appeal, a skill 

they need in order to successfully complete this assignment. 

Brief Description: I will administer a pre-test (direct 

assessment) before giving any instruction on these terms.  The 

results of the pre-test will guide my instruction and time spent 

in class on rhetorical appeals, and I will administer an identical 

post-test at the end of the unit to determine how much students 

have learned.   

Timeline: This assessment will take place in the fall 

semester.  I will administer the pre-test to two EN 101 classes 

(fifty students) in September and administer the post-test to the 

same two classes in mid-October, after we’ve covered these 

appeals in class.   

Outcome Assessed:  

EN 101 Course Learning Outcome 2.a.: Through active reading of various genres, students will 

learn to analyze, evaluate, and appreciate the rhetorical strategies other writers use. 

The Plan clearly and succinctly 

identifies the title, purpose, 

description, and timeline. 

The Plan identifies the specific 

learning outcome that’ll be 

assessed (2a) along with the class 

(EN 101) and the assessment 

instrument (a test). 

The Plan addresses why this 

particular learning outcome was 

chosen for the assessment 

(preparation for analysis paper) 

 

 

Dear Faculty 

Below is an Assessment Project from one of your colleague’s FPE; I’ve included the Plan, Report (both 

copied from the FPE text boxes) along with the Assessment Report that was included as an attachment. 

My notations are on the right in blue. Please feel free to contact me if you have any questions or 

comments.  

Thanks 

Chris   

 



 

 

Assessment of Student Learning 

Report (as written in FPE text box) 

 

The faculty member did not include anything in the Report 

textbox 

 

__________________________________________________ 

 

Assessment Report (attached)  

 

FPE 20162017: Assessment: Rhetorical Appeals 

(ethos/pathos/logos) in EN 101 

 

EN 101 Course Learning Outcome 2.a.: Through active reading of 

various genres, students will learn to analyze, evaluate, and appreciate 

the rhetorical strategies other writers use. 

 

Pre  Assessment Results: I administered pretests to my two 

Monday/Wednesday sections on September 12, prior to any 

instruction on ethos/pathos/logos (questions are listed at the 

bottom).  I wanted to gauge prior knowledge at the very beginning 

of the semester in order to guide my instruction for the month of 

October, when we will go over these terms and apply them as we 

discuss and analyze other writers’ work.  Students are required to 

use this skill for their third major assignment in EN 101. 

 

 

 

 

 

 

 

 

 

 

It is fine that the faculty 

member left the Report textbox 

blank; the attachments provide 

the information needed for the 

Report 

 

For the assessment report they 

attached, the faculty member 

used their own template; it 

works overall because it is 

largely consistent with the 

Assessment Project Report 

template.   

 

The course learning outcome 

(CLO) being assessed is 

clearly stated at the top of the 

Report. The assessment 

instrument is also identified; it 

is a set of test questions, which 

covers the requirement to use 

at least one direct measure.  

 

This assessment project is 

focused and meaningful; it 

addresses a single, important 

CLO (“students are required to 

use this skill for their 3rd major 

assignment in EN 101”); the 

faculty member’s process is 

clear as well: establish baseline 

data with a pre-test, teach the 

material, and then retest to 

measure student learning. 

 



 

 

Assessment of Student Learning 

Number of wrong answers per class and total:   

 

  

 

Question 

# 

 

M/W 9:30 

 

M/W 11:15 
Total wrong 

answers 

Percentage of 

wrong answers 

in both sections 

 1 16 15 31 
70% 

2 16 14 30 
68% 

3 16 12 28 
64% 

4 14 8 22 
50% 

5 18 16 34 
77% 

6 13 12 25 
57% 

7 9 3 12 
27% 

8 12 11 23 
52% 

9 17 14 31 
70% 

10 3 5 8 
18% 

 23 

students 

21 students 44 total 

students took 

pretest 

 

 

Total who had none wrong: 2 students (5% of students)  

 

 

 

 

 

 

The faculty member provides 

the data for the final results of 

the pre-test in a clear manner; 

we can see how many 

questions were asked, the 

total number of students 

assessed (sample size of 44), 

and how this group of 

students performed on these 

10 objective questions (the 

questions are attached at the 

end of this document).  

 



 

 

Assessment of Student Learning 

Pre  Assessment Reflection:  

I was surprised that over half the class could not distinguish between 

the three appeals.  I suspected that this might be a topic covered 

extensively in high school, but my students clearly do not have a solid 

grasp on it even if they have learned about rhetorical appeals in a 

previous class.   

 

These results informed my instruction; I lectured on the three appeals 

(assuming students had no background knowledge) and then modeled 

how to use them when discussing an article or TED Talk.  Students 

had several chances to practice identifying and analyzing rhetorical 

appeals; we spent three class periods on this.  After I modeled how to 

identify rhetorical appeals in a short TED Talk (Graham Hill’s “Less 

Stuff, More Happiness”) students practiced in small groups and as a 

class with other short TED Talks (notes attached on Ed Yong and 

Angela Lee Duckworth).  Finally, students took an identical post-test 

on October 12, 2016. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 

The faculty member 

includes reflection, which 

is required as part of the 

Report. The reflection is 

well-written and 

succinctly captures their 

analysis of the results of 

the pre-test (poor results; 

perhaps, students have not 

been exposed to this 

material before). In this 

case, the faculty member 

also could make use of an 

indirect measure (student 

survey) in an attempt to 

verify this suspicion.  

The faculty member also 

lays out how these pre-test 

results will shape 

instruction (lecture, 

modeling, small group 

work), which aligns with 

one of the requirements of 

the Report: provide 

concrete examples of what 

activities you’ll do. 



 

 

Assessment of Student Learning 

Post-Assessment Results 

 

Number of wrong answers per class/percentage and total: 

  

Question 

# 

M/W 9:30 M/W 11:15 Total wrong 

answers 

Percentage of 

wrong answers 

in both sections 

1 0 1 1 
2% 

2 0 0 0 
0% 

3 0 1 1 
2% 

4 0 0 0 
0% 

5 0 1 1 
2% 

6 0 0 0 
0% 

7 3 6 9 
19% 

8 1 1 2 
4% 

9 3 2 5 
11% 

10 1 0 1 
2% 

Total 

students 

22 

students 

25 students 47 students 

took the post-

test 

 

 

Total who had none wrong: 31 (66% of students answered all 

questions correctly.) 

 
 
 

 

 

 

 

The faculty member 

includes their 2nd data set; 

this shows how students 

performed on the same set 

of test questions on Oct 

12, 2016, after being 

taught the material. Again, 

the results are clearly 

presented, making it easy 

to see how many students 

were assessed and how 

well they performed.   

 



 

 

Assessment of Student Learning 

Comparison (Pre-Assessment to Post-Assessment) 

 

Question Percentage of 

wrong answers 

on the pre-test 

Percentage of 

wrong answers 

on the post-test 

Change 

1 70% 2% 68 percentage points better 

2 68% 0% 68 percentage points better 

3 64% 2% 62 percentage points better 

4 50% 0% 50 percentage points better 

5 77% 2% 75 percentage points better 

(biggest improvement) 

6 57% 0% 57 percentage points better  

7 27% 19% 8 percentage points better 

(smallest improvement) 

8 52% 4% 48 percentage points better 

9 70% 11% 59 percentage points better 

10 18% 2% 16 percentage points better 

 

 

 

 

The 3rd data set (above) shows a pretty drastic improvement in overall student performance, 

suggesting that one or more of the teaching strategies implemented between the pre and post-test 

worked well. If results continued to show this level of success, the faculty member might consider 

shifting to assessing a different CLO or even an ILO. Or they could shift to assessing the same 

outcome using a different assessment instrument (e.g., the faculty member might pair a rubric with the 

3rd writing assignment-the analysis paper- to see if the knowledge is being maintained and properly 

applied in future assignments) 



 

 

Assessment of Student Learning 

Reflection:  

 

I am pleased with the results of the post-assessment; students 

improved on every question.  I will continue to use these 

instructional strategies to teach rhetorical appeals since students 

greatly improved after the lecture and practice.  I also observed 

students adopt and use these vocabulary terms throughout the 

rest of the semester with other major assignments. 

 

If I were to administer this assessment in the future, I would 

reword question seven to say: “When a speaker cites another 

expert in the field to back up their claim, they are using…”   

The added words would perhaps help students better identify the 

answer. 

 

While my assessments for future years will address different 

skills, I’ll keep this year’s assessment in mind and continue to 

cover the basics of rhetorical appeals in EN 101.  I can’t assume 

that students have background knowledge on this topic.   

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The faculty member offers a 

second reflection, this one on 

the post-assessment results. He 

or she also addresses what 

might be done differently in the 

future (rewording question 7) 

along with what was learned as 

a result of this assessment (the 

instructional strategies are 

effective; students were able to 

use the terms in other 

assignments). This reflection 

along with the additional 

information provided serves as 

an example of a successful 

Assessment Report. 



 

 

Assessment of Student Learning 

 
Assessment Questions:  

 

 

1.  Which famous person came up with the terms ethos, 

pathos, and logos? 

 

 

Plato               Euclid                  Aristotle                   Socrates 

 

 

2. Ethos means: 

 

 

The speaker or writer’s emotional connection to their 

audience. 

 

 

The speaker or writer’s credibility. 

 

 

The speaker or writer’s use of good reasoning. 

 

 

3. Pathos means: 

 

 

The speaker or writer’s emotional connection to their 

audience. 

 

 

The speaker or writer’s credibility. 

 

 

The speaker or writer’s use of good reasoning. 

 

 

4. Logos means: 

 

      The speaker or writer’s emotional connection to their  

      audience. 

 

 

The speaker or writer’s credibility.  

 

The faculty member 

includes a copy of their 

assessment instrument (10 

multiple choice questions 

given as both the pre and 

post-test). All 10 of the 

questions align with the 

CLO being assessed: 

Through active reading of 

various genres, students 

will learn to analyze, 

evaluate, and appreciate 

the rhetorical strategies 

other writers use.  

The questions range in 

difficulty; #1-4 focus 

more on recall/recognition 

(of figures and 

definitions) while #5-10 

(see below) require more 

analysis and application  



 

 

Assessment of Student Learning 

 

The speaker or writer’s use of good reasoning. 

 

5. If a speaker published a book on the topic they are speaking about, that adds to 

their  

 

 

Ethos              pathos                logos 

 

 

6. When a speaker uses a sad story to convince an audience, they are invoking 

 

 

Ethos              pathos                logos 

 

 

 

7.  When a speaker cites another expert in the field, they are using 

 

 

Ethos              pathos                logos 

 

 

 

8. Which are needed to convince an audience?  (circle all that apply) 

 

 

Ethos              pathos                logos 

 

 

9. When a speaker uses incorrect grammar, their _____ suffers. 

 

 

Ethos             pathos              logos 

 

 

10. When a speaker uses incorrect facts, their _______ suffers. 

 

 

 

Ethos            pathos              logos



 

 

Assessment of Student Learning 

 


